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Resumen: 

La presente investigación cualitativa tiene como objetivo analizar las experiencias de estudiantes 

que fueron ayudantes de cátedra en una universidad ubicada en Ecuador. Siguiendo un diseño 

fenomenológico, el estudio examina las experiencias de tres estudiantes universitarios que fueron 

ayudantes de cátedra por un periodo de dos semestres. Para recolectar los datos, se realizaron 

cuatro entrevistas a cada participante respecto a cada una de las fases relacionadas con sus 

experiencias como ayudantes de cátedra. La primera entrevista, enfocada en las experiencias 

previas hasta el fenómeno, detalló la historia vivida de los participantes antes de ingresar en la 

carrera, y empezar el proceso de ayudantías. La segunda y tercera entrevista se centró en la  

primera y segunda vez de los participantes siendo ayudantes de cátedra. Estas entrevistas 

profundizaron en las actividades realizadas, los roles percibidos y las interacciones de los 

participantes con los otros actores que están involucrados en el proceso de las ayudantías de 

cátedra. La última entrevista implicó la reflexión acerca del proceso de ayudantías y los 

diferentes beneficios y debilidades de la misma. El estudio reveló que los participantes perciben 

el proceso de ayudantías como una oportunidad significativa que provee oportunidades para 

aprender, haciendo que sean percibidos como un docente, un amigo, un modelo a seguir y una 

guía para los estudiantes. Estas percepciones y experiencias pueden ser útiles para los diferentes 

participantes involucrados en el proceso de ayudantías de cátedra asimismo como nuevos 

estudiantes que podrían estar interesados en ser ayudantes de cátedra. 

 

 

 

 

 

Palabras claves: Ayudantes de Cátedra, Ayudantías de Cátedra, Entrevistas, 

Experiencias, Fenomenología. 
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Abstract: 

The objective of this qualitative study is to analyze the lived experiences of students who worked 

as teacher assistants in a university located in Ecuador. Following a phenomenological design, 

the study examines the different experiences of three university students that have been teaching 

assistants for a period of two semesters. To collect the data, 4 interviews were conducted to each 

participant regarding each one of the phases related to their teaching assistantship experience. 

The first interview, focused on the previous experiences up to the phenomenon detailed the lived 

history of the participants previously to enroll in the major, and to start the assistantship process. 

The second and third interview focused on the participants’ first and second time being a TA. 

These interviews delved on the activities, roles, and interactions of the participants with other 

actors involved in the assistantship process. The last interview entailed reflection about the 

process of assistantship and the different benefits and weaknesses. The study revealed that 

participants perceive the assistantship process as a meaningful experience that provides them 

with opportunities to learn, making them be perceived as a teacher, a friend, a role model and 

guide for students. These perceptions and experiences can be useful for the different participants 

involved in the process, and also new students who might be interested in enrolling to be TAs. 

 

 

 

 

 

 

 

Keywords: Experiences, Interviews, Phenomenology, Teaching Assistants, Teaching 

Assistantship. 
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1. Introduction 

1.1 Context 

The following research seeks to explore a situation that contributes to the formation of 

future English teachers, which is the opportunity to be teacher assistants (TAs) at their university 

and major while being undergraduate students. Teaching assistants are defined as the supporting 

staff of teachers, whose main function is to help a teacher with the different responsibilities 

related to learning (Viktorin, 2018). This process is rooted in constructivist theories and situated 

learning, which refers to the learning carried out through different communities of practice. This 

academic phenomenon is common for graduate students around the globe; however, the situation 

appears to have taken an uncommon focus at an Ecuadorian public university.  

The academic setting where the teaching assistantship process takes place is a public 

university in the province of Cañar, Ecuador. The pedagogical model of this center aims to 

innovate in teacher formation to improve the quality of education in the aforementioned southern 

country. Hence, each activity developed in the previously mentioned academic space pursues to 

contribute to the formation of a new generation of teachers. With this goal in mind, this 

university offers students with outstanding academic performance, meaning that an score 9.5/10 

or above,  the opportunity to serve as teaching assistants in the subjects of their preference. This 

educational institution offers seven majors, of which one is focused specifically on English 

Language Teaching (ELT); being the students of this major the subjects of this study. 

As the main points of analysis are the different experiences that learners had during their 

teaching assistantship practice, an interpretative qualitative paradigm, with a phenomenological 

design was chosen, allowing the researchers to understand the different views of the participants 

regarding the process of being teaching assistants in the major. This study aims to get insights 

into their role, their thoughts on the acquired knowledge they got, the perceived influence of 

assistantship on their lives, and their general experience, with the different perspectives provided 

by each one of the undergraduate students involved in this academic phenomenon. This research 

will serve as the basis for the improvement of aspects related to teaching assistantship as it is one 

of the main foundations for UNAE’s pedagogical model. Considering that the program is 

relatively new, the information contained in this project will be of great help to improve the 
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experience of the students and design further research to analyze the needs and experiences of 

those involved, including the professors.  

 

1.2 Diagnosis of the situation 

 Empiric learning can be a useful source of knowledge and questions. When beings 

experience a situation, they gain first-hand knowledge that will help them in further similar 

situations. Moreover, this cognizance also comes with questions that can lead the subject to ask 

themselves how to change the outcomes, and even how to improve them. It is through this vision 

of learning that the problem of this research was stated. 

The researchers of this project became teacher assistants when the assistantship program 

was starting at their university. Since it was their first time in this role, they found it useful to 

talk with other students from their major had been doing the same activity. Through informal 

talks with both teachers and teacher assistants, the researchers realized that the assistantship 

program at their local university was different from those offered at other institutions. In 

addition, these conversations allowed them to consider different viewpoints of what the process 

was like. Based on the previously mentioned interactions, some questions were pondered: “What 

is it like to be a teacher assistant? Does everyone have the same experiences? What challenges 

do they face? What motivates them to continue? What benefits do they get from helping the 

professors?” 

 

1.3 Importance of the study 

 The formation of teachers has become a priority for the Ecuadorian state, and higher 

education institutions have become pivotal in satisfying this need (Troya & Fraga, 2019, p. 127). 

This situation does not only seek to satisfy the demand for teachers that the South American 

country needs, but also the quality of these future professionals in the educational area. Plenty of 

studies have been done on this topic, nevertheless, few have explored the extracurricular 

activities that contribute to this process. Moreover, fewer studies in the national context have 

explored the contribution of teaching assistantship to this area of teacher formation. Despite the 

significance of the role that assistants play in the university ecosystem, most of the documents 

about this activity focus on what the roles of students and teachers are; and those that are 
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researched, prefer to focus on the opinions and experiences of the professors rather than those of 

the students. It is because of this approach that current assistantship programs are based on 

professor-centered ideas. Nevertheless, those who give a voice to students, do not give an in-

depth insight into their experiences. 

 Through the exploration of the lived experiences of the assistants, the administrators who 

are in charge of designing and monitoring programs like the one explored in this study, will be 

able to improve assistantships based on the needs and challenges that teaching auxiliars face. In 

studies like the one carried out by Zaldívar et. al (2017), the importance of examining these 

phenomena can result in not only an increment in the number of people interested in becoming 

TA but also in the retention of those who are already involved in the program. 

However, the insight into the mentioned phenomenon will not only be of help to those 

involved in the administrative part of the process but also to those students who are interested in 

taking part in this activity. There are many students who avoid participating in assistantship 

programs because of the fear of not knowing what they will have to face. By letting them know 

how other fellow students have faced this phenomenon, the researchers will inspire more 

students to take part in this and other academic programs that can provide them with additional 

skills that could be used in their professional and academic lives. 

In addition, professors from said university, and even those from other higher education 

institutions, will gain useful insight on how the process works and how their assistants 

experience it. Through this research, the academics can create better spaces for their assistants to 

work with them, which means taking advantage of their full potential. In this sense, the amount 

of effort that both subjects give would be channelized so that they can learn and share at the 

same time without overworking or feeling frustrated. 

 

1.4 Research questions 

Based on the provided context and situation, along with the literature review that will be 

later explored and examined, the following research question was proposed:   

1. What are the participants’ lived experiences as teacher assistants in a university setting? 

To ensure that the present research covers the phenomenon accurately, two specific 

research questions were added. 
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Specific research questions: 

1. How does being a teacher assistant shape the participants’ views about their profession? 

2. How does assistantship influence the participants’ regard of their role as a teacher-

assistant? 

By analyzing the previous questions, it can be concluded that the focus is the experiences 

of the subjects, specifically the assistants. For this reason, the researchers determined that the 

most suitable design for a study of this nature and magnitude is interpretative phenomenology.  

 

2. Objectives: General and Specifics 

To answer the aforementioned questions, one main objective was set. 

● To analyze the lived experiences of students who worked as teacher assistants in a 

university setting. 

            To achieve the main goal, two specific objectives were formulated based on the main 

objective and the specific research questions. 

● To provide a holistic perspective of the experiences the participants who worked 

as teacher assistants had. 

● To discover the different views of the participants in their role as teacher 

assistants. 

3. Literature Review 

3.1 Previous Researches/ Antecedents 

Teaching assistants (TAs) are defined as students who provide aid to different courses in 

a faculty (Riese & Kann, 2020). The incorporation of TAs offers considerable benefits, as they 

can ease the workload of teachers, increase the allotted time for students, and guide students in 

different activities, especially in those classrooms where the number of students is high. This 

means that teaching assistants can offer invaluable help for students and teachers involved in the 

learning process. Regarding this process, some studies have been conducted in university settings 

where undergraduate students have shared their experiences as TAs. 
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3.1.1 Undergraduate Teaching Assistantship Experiences 

One study was conducted in 2010 by Shi to demonstrate if the use of Undergraduate 

Teaching Assistants (UTAs), can aid large EFL classes; as the high number of pupils belittles the 

interaction between the teacher and students. In this study, a large EFL class that consisted of 60 

was divided into groups of 15 students, and a UTA was assigned to each one of the groups to 

create mini-seminars for each one of the groups for a lesson. The lecture was divided into 5 

stages: Pre-class discussion, Class presentation, Lecture, Group Discussion, and Evaluation. 

Among the different activities, students were in charge of: (1) organizing tutoring sessions, (2) 

monitoring and providing feedback, (3) assisting in the development of students’ skills, (4) 

helping students with special needs, and (5) grading. (Shi, 2010, p. 175). From this study, Shi 

(2010) concluded that the implementation of undergraduate teaching assistants was “proved to be 

effective among students” and was also considered “highly effective in increasing interaction 

among students” (p. 178). 

Based on this study, it is worth noting the different activities that were carried out by 

TAs, as these were focused on the development of the lessons and the general aid that TAs 

offered to the class. These duties contributed to a more interactional and personalized class, as 

students helped the teacher in the groups made. This proved that teaching assistantship provided 

a meaningful experience for students and teachers as it gives students a “sense of belonging by 

creating a community of learners” (Shi, 2010, p.174). 

Another study conducted by Riese and Kann in 2020, analyzed the different experiences 

that TAs had in different Computer Science (CS) courses. In their study, 15 interviews were 

conducted with university students, to know the different tasks students conduct and the roles 

that students perceive for themselves. From this study, Riese and Kann (2020), concluded that 

TAs have 6 main roles that guide their practice: In their teaching assistantship practice students 

can be a “mentor, apprentice, tutor, grader, friend, and teacher” (p. 8). All of the mentioned 

activities were part of the common practice of students who participated as teaching assistants in 

a CS course with different duties. Based on the activities that students completed, Riese and 

Kann (2020) proposed three main tasks that encompass these activities “tutorials, helping 

students, and assessment” (pp. 4-5). 
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Based on these findings, each one of the tasks that were identified provide a specific 

dimension to each one of the roles that were perceived by students. The different activities such 

as giving feedback, monitoring, grading, organizing tutoring sessions, and helping in class, gave 

the participants a view of how they see themselves and how others see themselves, which is a 

key factor in their practice. Something that was noted was the similarities between the activities 

of the assistants due to their similar settings. This can be noted in the following table, which 

summarizes the main similarities between Teaching Assistants in both courses: 

Table 1 

Comparison between activities carried out by TAs in two university courses 
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Activities 

Carried Out 
Experiences of Teaching Assistants 

 (Shi, 2010)1  (Riese & Kann, 2020)2 

Tutorials    

 Provide Tutoring  Organize tutorial Sessions 

 
Provide learning strategies for 

students with special needs. 

 

Helping 

Students 

   

 Monitoring and provision of 

feedback 

 Preparation to solve doubts 

 
 Provide the right amount of 

feedback 

 Help on the development of 

study skills, and specific skills 

related to the subject. 

 Supervise activities 

  Identify needs and interests 

Assessment    

 
Grade assignments and tests. 

 

 Deciding on parameters to evaluate 

an assignment. 

 
 Checking of requirements for an 

assignment 

  Administering Tests 

1 Activities Carried out by TAs in an EFL university course 
2 Activities Carried out by TAs in a CS university course 

 

3.1.2 Teaching Assistantship Experiences in Ecuador 

In the Ecuadorian context, the process of teaching assistantship goes beyond the 

generalities of helping teachers with their activities. In the study conducted by Zaldívar et. al 

(2017) the experiences of a student who enrolled to become a teaching assistant for one of their 

subjects in a lower-level class in the “Instituto Tecnológico de Formacion” in Ecuador; were 

collected and analyzed. Zaldívar et al. (2017) concluded that assistantship is “an important tool, 

for establishing a connection between teachers and students” (p. 62). It can also be a source of 
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motivation, professional development, and many other strategies and techniques, related to the 

teaching process (Zaldívar et al., 2017). This means that the teaching assistantship practice 

encourages students to get involved in their learning process, as it provides the right tools to 

increase knowledge and expertise on the different teaching aspects that many instructors manage 

every day, which will be useful for them later on. 

In another study proposed by Uyaguari et al. (2022), the experiences of teachers, 

students, and Pedagogical Coordination of the first process of teaching assistantship in the 

Ecuadorian university “UNAE”; was analyzed. This study concluded that the assistantship 

program proposed by the Ecuadorian university had been proven fruitful for the students who 

enrolled in the assistantship process as they “had the chance to learn in a different way and to put 

previously acquired knowledge into practice” (Uyaguari et al., p. 41).  

Each one of these opportunities helps students to apply the knowledge they have acquired 

during the semester, and it greatly contributes to the student’s professional life. Both studies 

agree that teaching assistantships provide useful insights into the different factors that are 

attached to the teaching assistantship process along with the benefits that this practice can 

contribute to each one of the actors in the teaching process. Activities such as the elaboration of 

didactic material, content development, and classroom interaction are some of the most common 

duties that Ecuadorian teaching assistants carry out during the periods of practice (Almarales et 

al., 2017; Uyaguari et al., 2022). Each one of these tasks followed the values that were promoted 

in each institution, allowing learners to understand the aims and perspectives that these have on 

pupils’ learning while giving invaluable support to each one of them allowing them to be active 

participants in the process of teaching that is carried out in universities. 

Something that was noted, is the lack of in-depth documentation regarding undergraduate 

English Major teaching assistants and especially assistants in the Ecuadorian context. Although 

the aforementioned articles describe and analyze the functions of TAs, they do not explore their 

perceptions, activities, and processes regarding being a University English teaching Assistant. 
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3.2 Theoretical Framework 

 

3.2.1 English Teaching and Learning: Core Concepts 

 

3.2.1.1 English Learning Theories. 

Over the development of history, learning, and teaching are rooted in the common 

notions of human learning, this process is influenced by psychology and linguistic fields, as these 

play an important role in human learning.  Based on these influences, learning theories can be 

defined as the philosophical bearings of the learning process (Lavandenz, 2011). Among these 

theories, one that stands out in the field of English learning is the Sociocultural theory, which is 

defined as the learning process that is influenced by social and cultural factors, that are 

maximized through interactions between students (Vygotsky, 1978). This theory, which relies on 

constructivist approaches bases its foundations on the interactions that students conduct with 

more capable others in a set environment (Lavandenz, 2011). This means that the process of 

interaction is fixed with the different contexts learners are involved in entailing different cultural, 

social, and psychological characteristics of each group. 

3.2.1.2 Constructivism. 

Vygotsky (1978) defines constructivism as the active process of social interaction in 

which learners build their knowledge with the help of a more knowledgeable other. In this 

process, the context acquires an important role in the learning of the student, as a device of 

engagement, providing experiential learning, problem-solving, and collaboration with others 

(Golder, 2018). Since the environment plays an important role in students’ learning. Tam (2000) 

proposed some characteristics of constructivist learning environments: 

The first characteristic is knowledge construction. In a constructivist environment, the 

instructor and the learner will share their knowledge between them. The second characteristic, 

authority, refers to the importance that students and teachers have in the environment. The third 

characteristic is the role of the instructors and learners in the classroom. The instructor’s role in a 
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constructivist setting is to be a facilitator, this means that teachers will guide students in their 

learning process sharing equal importance in the class. Finally, the last characteristic of the 

environment is the group configuration. In this characteristic, small and balanced groups are 

recommended, in order to promote interaction and collaboration, while giving the students an 

autonomous role in their learning. 

The process of teaching assistantship and the theory of Social Constructivism are aligned, 

as TAs build knowledge through the interactions with a “more knowledgeable other”. TAs 

interacted and collaborated both with teachers and students sharing their knowledge and also 

learning from the teacher, providing scaffolding and internalizing concepts they have formed 

into knowledge. 

 

3.2.1.3 Situated Learning. 

One of the processes involved in teaching assistantship is situated learning. According to 

Lave & Wenger (1991), situated learning is a theory that refers to the different cooperative 

activities and skills that are learned and that lead to participation in a community of practice. 

This means that learning is achieved by the interaction within a specific setting where a more 

knowledgeable other, aids in this process. A key aspect of situated learning is that it is connected 

to the context and culture in which the learning takes place. Learners come to acquire knowledge 

and skills not in the abstract, but in relation to the surroundings and environment where those 

capacities will be used.  The different activities and practices serve as “act of participation in a 

system of practices that are themselves evolving” (Cobb & Bowers, 1999, p. 8). 

Both of the aforementioned concepts put the context in a central role while they vary in 

the focus. While situated learning focuses on how knowledge is acquired through activities and 

interactions in a particular setting, peripheral participation addresses how learners become part of 

a community of practice. Both of these concepts complement each other, as the former entails 

the learning process and the latter focuses on the trajectory from novice to a complete 

participation. These processes are present in the teaching assistantship process as they form part 

of their journey. 
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3.2.1.4 Situated Cognition. 

One of the components of situated learning is situated cognition. This component, 

proposed by Brown et al. (1989), argues that the process of learning of an individual is achieved 

through the context and culture students take part. Overall, this concept highlights the connection 

that context has with learning, determining a bounded link between the two of them. This means 

that on the main characteristics of situated cognition, learning is viewed as a social process 

which is constructed and embodied by the different members of the community. Making it not 

solely confined as this process is “socially distributed” (Hutchins, 1996, p. 9). Situated cognition 

thus implies that, learning is seen not as something that happens in a vacuum inside someone's 

head but rather as a conjoined process emerging organically from engagement in a sociocultural 

environment. The core emphasis is on the interdependency between contextual factors and the 

development of knowledge and skills. Learning and context have a bilateral, mutually 

constitutive relationship, binding them inseparably through collective societal praxis. 

 

3.2.1.5 Communities of Practice. 

Communities of practice is an important tool as they play a key role in in situated 

learning. According to Lave and Wenger, (1991) this refers to groups of people that share a 

common domain of expertise in a subject, taking as the main focus collaboration between each 

one of its members resulting in “engagement in everyday activities” (p. 47). This engagement 

results in a sense of “belonginess” and “membership” which may vary from community to 

community (p. 70).   

These communities build engagement by sharing knowledge and collaborating with 

others, resulting in a meaningful membership feeling that is connected to each one. By 

collaborating the individuals internalize the community’s knowledge and practices, fostering an 

individual growth in their domain. This dynamic demonstrate how membership reinforce 

knowledge in these communities of practice, making it useful for teaching assistants. 



19 
 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Carlos Julio Minga Carchi 
  
  Heidy Pamela Mogrovejo Alvarez 

3.2.1.6 Peripheral Learning. 

Another process involved in situated learning is peripheral learning. Peripheral learning 

refers to the process of mastering and improving knowledge skills that novice practitioners 

possess (Lave & Wenger, 1991). This process is also directly connected with the associations 

that beginners and experts have in the learning process. Associations such as perspectives, 

activities, identities, and artifacts convey the concept of legitimate peripheral participation 

which entails the complete participation of newcomers in the communities of learning previously 

mentioned (Lave & Wenger 1991). This requirement to become an active participant in these 

learning communities is the factor that grants the legitimacy of the learning, as there is a true 

necessity to learn. Lave and Wenger (1991) describe some components that are embedded in 

situated learning: 

The first component, culture, entails the dimension of social practice, which establishes a 

framework of the productions and transformations that groups have as time elapses, and 

is internalized with certain interactions. The second component, participation, refers to 

the different behaviors that influence the praxis in each one of the communities. The last 

component, identity, refers to the different individualistic perceptions that learners have 

in the communities. 

All of these concepts play an important role in the process of situated learning, and each 

one of them contributes to learning in a specific setting or community. Teachers serve as mentors 

situated within the authentic context of the disciplines they support, they guide new teacher 

assistants from peripheral observation to legitimate participation, facilitating adaptation through 

involvement in the behaviors and social practices of their field. Ultimately, teaching assistants 

support  the components (culture, participation, and identity) that are part the situated learning 

expertise. Their mentored scaffolding within authentic environments transforms peripheral 

observers into centered participants. 
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3.2.2 Teaching Assistantship 

Teaching Assistantship can be defined as the process which undergraduate students can 

carry out, to assist a teacher in a specific subject (UNAE, 2020). This refers to the different 

procedures that learners execute towards aiding teachers in their duties in a specific setting 

regarding a subject in the university. 

3.2.2.1 Undergraduate Students and Universities in Ecuador. 

Undergraduate students can be defined are learners who are participants in different 

institutions that are accredited as establishments that offer a third level of education (LOES, 

2018). This refers to the different public and private authorized places for learning, such as 

universities, polytechnic schools, national institutes, and conservatories, where students learn. 

According to LOEI (2018), these organizations aim to contribute to the development of universal 

thought, scientific production, arts, culture, and research, strengthen reflective thinking in 

students, directed toward personal autonomy, and train responsible professionals in all the 

different knowledge fields 

These students are subject to the principles of humanism, interculturalism, and science as 

a legal right that every person can have access to, responding to a public need, with the same 

opportunities for everyone (LOES, 2018). The opportunities listed range from the same 

opportunities of participation for everyone, no discrimination, and quality education, among 

other rights for students. 

3.2.2.2 Teaching Assistants. 

According to Viktorin (2018), teacher assistants are defined as “pedagogical workers” 

whose objective is to contribute to the “organization and implementation of education” (p. 321). 

This means that teaching assistants are actors who are part of the non-teaching staff and 

influence the learning process, helping in activities such as monitoring classes, conducting 

activities, and providing support to teachers among other duties related to learning. 
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Teaching Assistants can also have the opportunity to improve their competencies and 

knowledge regarding their practice (Ekmekçi, 2015). By immersion in the process of being a 

teaching assistant, learners re-inforce their previous knowledge while working on the different 

aspects related to the teaching practice. Teaching assistants can also guide in the accomplishment 

of education plans, providing assistance to students who have issues with their learning (Koshak, 

2020). The education plans encompass lesson plans, curriculum, activities, and other monitoring 

processes and instruments that are related to learning in order to maximize the benefits of 

learning. As these authors suggest, teaching assistants play an invaluable support role in 

education. By assisting with organization, implementation, and student engagement, they lighten 

teachers’ loads while improving learning. The TAs support with education plans also enables 

impactful personalization of instruction.  

3.2.2.3 Types of teaching assistants. 

According to Bovill (2017), teaching assistants are classified in accordance with their 

functions: 

The first type Learning Support Assistants refers to the assistants focused on helping 

small groups or individual learners within the class. The second type of teaching assistant is the 

Special Needs Assistant which refers to the assistants focused specifically on students with 

special needs, activities such as adaptations, and close monitoring are part of this type of 

assistant. The third type, Classroom Assistants refers to the assistants whose work takes place 

only in the classroom lessons and does not transfer to other monitoring activities outside the 

class. Finally, Higher level teaching assistants refer to the type of assistants whose 

responsibilities are equal to their teachers. 

In Ecuador and depending on their function, teaching assistants can be responsible for 

different tasks in the learning process. According to UNAE (2020), teaching assistants are 

classified into two main types with different tasks: 

The first type of teaching assistant refers to the aid that students can give to the teacher in 

a determined classroom setting. The second type of assistant is focused on the help that is given 
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to teachers who are part of research projects in their duties, these tasks may not be fully involved 

in the classroom setting compared to the first type of assistant. As can be seen, each type of 

assistant can be described based on its functions and responsibilities, and each one of them aims 

to contribute to the learning process. 

3.2.2.4 Roles. 

3.2.2.4.1 Teacher Roles. 

In the assistantship process, teachers play a crucial role, as they become guides on the 

development of skills and knowledge within the classrooms, adding value to learning in their 

classrooms by recognizing the importance of their input as a direct influence on pupils 

(UNISON, 2016). Based on the previously mentioned purpose and objectives of third-level 

institutions in Ecuador some teacher roles proposed by UNAE (2020) are: 

Promote active and responsible participation of the assistant with the pupils in the 

subject: This refers to the management of the different activities that are going to be carried out 

in the process of assistantship. 

Provide the necessary guidelines for the successful development of the subject: This role 

entails the different rules agreed to be followed in the assistantship process and also the learning 

process. 

Evaluate assistants’ activities and propose improvements to assistants’ practice: This 

role refers to the assessment process that is carried out by teachers to the assistants in order to 

develop their skills and knowledge. 

3.2.2.4.2 Student's Roles 

As assistantships are ongoing processes where teachers and assistants interact with each 

other, the main aim of an assistant is to develop their learning while participating in the process 

of improving their skills (UNISON, 2016). Regarding this part, some student roles proposed by 

UNAE (2020), are: 
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Comply with the guidelines proposed by the teacher of the subject: This role refers to the 

fulfillment of the different activities, duties, and tasks that the teacher designates for the 

assistant. 

Provide guidance to pupils about the different aspects of the subject with a permanent 

supporting role: This role refers to the help that assistants give to the students, constantly 

throughout the semester. 

Promote UNAE’s pedagogical model foundations in their practice: This role refers to the 

application of UNAE’s principles of learning to the different activities and tasks in the 

assistantship practice. 

3.3 Legal Framework Related to Teaching Assistantship in Ecuador 

3.3.1 LOES, Regulation of Degree Courses and Teaching Scale 

The student assistantship process and -more broadly- education in universities is 

regulated by the Ley Orgánica de Educación Superior (LOES), which is the Legislation for 

Higher Education. According to LOES (2018), each institution has the right to propose its 

evaluation methods according to its needs and the institutions' different systems. Despite this 

right of having the freedom to implement their methods of evaluation, the Regulation of Degree 

Courses and teaching scale created by CES (2019) proposes some common requirements and 

criteria for the teaching assistantship: 

The criteria that institutions need to take into account are the number of students, the 

needs and objectives for the assistantship programs, and the frequency of it. The requirements 

proposed to be an assistant are to be a student in the same institution where they are applying for 

an assistantship and a grade in the subject corresponding to the highest quintile of their cohort. 

As UNAE is a public institution it follows the previously mentioned guidelines proposed by the 

LOES. Despite this, it has its own regulations which are going to be detailed along with their 

aims. 
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3.3.2 UNAE’s Teaching Assistantship Regulations. 

3.3.2.1 Objectives, Functions, and Requirements. 

Teaching assistantship is based on the principles of “responsibility, planning, quality, 

continuous improvement, relevance, equality, commitment, and service”. Each one of the 

principles contributes and adds value to the learning process building a base of knowledge, 

according to UNAE’s pedagogical model (UNAE, 2020, p. 5). 

The functions of the teaching assistantship program at UNAE are to “offer a link between 

teachers and students, promote academic integration among all the actors in the learning process 

at UNAE, and generate learning environments examining the teaching processes towards an 

improvement of the learning process” (UNAE, 2020, p. 6). 

Among the general requisites to be a teaching assistant, students will need to approve the 

fifth semester of the major in which the student wants to apply for the assistantship and not have 

received any disciplinary sanction before. Another requisite needed to postulate to be a teaching 

assistant is to have approved the subject with a minimum grade of 9.50 (UNAE, 2020). 

As this university delineates, its teaching assistantship is based on the principles of 

responsibility, planning, quality, and others that improve learning. Assistants connect teachers 

and learners, promoting an integration that optimizes the classroom experience. And mutually 

they generate environments towards continuous betterment. With requisite excellence in their 

subjects and conduct, these students support and enhance education delivery while gaining 

formative hands-on pedagogical experience. UNAE's principles underscore assistants' 

multifaceted impact - their commitment and parity intrinsically improve the quality and equity of 

learning. 

3.3.2.2 Process of teaching assistantship. 

The process of a teaching assistantship starts, with the teacher's request for an assistant, 

which is later approved or discarded by pedagogical coordination. After that, an application 

committee is established. This committee is conformed of the pedagogical coordinators, the 

program director, and the teacher, with the role of approving or discarding the applications 
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UNAE (2020). According to the Procedimiento de ayudantías de Cátedra, the information is 

shared on the different communication channels the institution has, with the process that students 

have to follow in order to postulate to be teaching assistants, along with the list of teachers who 

have requested a TA. The committee analyzes each one of the applications checking if the 

requirements are accomplished. If two students apply to the same subject, the student that has 

complied with the requisites and has the highest grade is selected. If two students have the same 

grade, their academic performance and past achievements are analyzed in order to make a 

decision about it. Finally, teachers and selected studies are notified about the selection process, 

which ends up with an induction meeting where general information about roles, activities, and 

platforms is explained in order to inform teachers and assistants of the process (UNAE, 2022). 

3.3.2.3 UNAE’s Pedagogical Model 

The pedagogical model of UNAE was born due to a need for quality education, proposed 

by the constitution of Ecuador. Based on this need UNAE bases its pedagogical model on the 

concepts of constructivism, connectivism, and enactivism: which provide an active perspective 

of learning in which the environment plays an important role in it (UNAE, 2019). 

Based on the concepts previously mentioned, UNAE (2019) has proposed the following 

principles of their pedagogical model: 

Learning by doing, Essentializing the curriculum, promoting flipped classroom, 

encouraging collaboration, Stimulating Metacognition, nurturing interculturality. 

Each one of these principles aims for students to get a central role in their learning, where 

the practice is the most important aspect of their learning, as it is based on contemporary 

problems, trying to develop their knowledge and learning through this practice. 

Figure 1 

Key concepts Organizer 
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Note. The figure represents the major concepts of the literature review. The figure on the left 

represents the theoretical concepts of the teaching assistantship process.  The figure on the right 

represents the major actors in the   Ecuadorian Teaching Assistantship process 

4. Methodology 

4.1 Paradigm 

         The interpretative qualitative paradigm aims to explore the reality of individuals within a 

specific context or situation. As stated by Creswell & Creswell (2017, p. 29), it is “a way of 

looking at research that honors an inductive style, a focus on individual meaning, and the 

importance of reporting the complexity of a situation.” Therefore, qualitative research centers on 

the depth of an experience of an individual or group of individuals, even if it cannot be 

generalized. It is through these lenses that, unlike quantitative research, the subject is humanized, 

and their feelings and livings become a focal point of the narrative. Interpretative research, 
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another term to call qualitative research, covers social phenomena using in-depth data to 

understand human beings and their experiences (Jackson et al., 2007, p. 23). In other words, an 

interpretative qualitative paradigm allows researchers to understand how the world works 

through their participants' eyes using designs such as narrative inquiry, case study, ethnography, 

grounded theory, and phenomenology. 

Each of the aforementioned designs has a particular purpose which must be considered by 

the researcher at the moment of choosing one based on the research question. This richness of 

designs and the broad spectrum of their scope provide the researcher with a framework that will 

allow them to answer their research questions in a proper manner. All the information presented 

before is part of the initial process that every researcher must go through to build the 

methodological framework of their work. 

4.2 Design 

4.2.1 Phenomenology 

From the designs mentioned in the previous section, the one chosen for this study was 

phenomenology since this design “focuses on an individual’s first-hand experiences rather than 

the abstract experience of others” (Selvi, 2007, p. 39); this means that in phenomenology the 

focal point is the experiences of the participants rather than them themselves. Therefore, this 

design fits the purpose of the proposed research which aims to collect and reflect on experiences 

related to the specific phenomenon of being a teaching assistant. 

4.2.2 Interpretative phenomenology. 

Phenomenology can be divided according to the way the data is processed and analyzed. 

Based on this information, two main currents stand: descriptive phenomenology and 

interpretative phenomenology. The descriptive approach focuses on a pure and generalizable 

essence of the studied phenomenon which leaves the researcher’s ideas and assumptions aside. 

On the other hand, Heidegger’s phenomenology understands that people change over time, as 

well as the studied phenomenon, and that only through this ontology is that the phenomenon can 

be really understood. He saw the importance of interpreting the phenomenon not only through 
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the participants’ lenses but also those from the researcher, therefore leading to a more complex 

view of what is happening. 

Interpretative phenomenology uses the experiences of the participants and the researchers 

along with the related literature to create a critical narrative that will eventually lead to an 

interpretation of the essence of the chosen phenomenon (Gill, 2020). Through interpretative 

phenomenology, the phenomenon is understood to be subjective, that is to say, that it depends on 

each subject and their cosmovision, therefore it cannot be generalized (Heidegger, 1988). Taking 

into account that both researchers have experienced the same phenomenon as the participants, 

interpretative phenomenology is the best option to carry out a study of these characteristics. 

4.3 Techniques and instruments 

         To collect the data regarding the experiences of the participants, in-depth semi structured 

interviews will be carried out. This kind of interview fits the essence of the proposed research 

since it will allow the researchers to focus on their topic of interest but also to probe and respond 

to unexpected answers that could appear during the interview, as well as giving the participants 

the freedom to express themselves as if they were telling a story (Ryan et al., 2009). Since the 

aim of phenomenology is to discover the essence of a phenomenon, it is recommended to use 

unstructured or semi structured interviews to make the conversation fluid and comfortable. 

Nonetheless, this does not mean that participants should be interviewed in exhausting sessions 

since if that happened, the subject would lose interest in telling their experiences and could 

eventually leave the project or start to provide irrelevant or repeated information. 

To ensure that the participants will feel comfortable during the multiple interview sessions 

that will be carried out, they will be offered the option to choose the language in which each 

interview will be carried out (Spanish or English), and they will also be able to choose the 

modality for each session (virtual or in person). In addition, the subjects will be allowed to 

choose the schedules that work best for them, and also the number of interviews they would like 

to have weekly. By providing the participants with these options, the researchers will make sure 

that the research does not cause any inconvenient to its participants, which will also help to keep 

the participants active during the interviewing period. 
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4.4 Participants 

         The participants of this study are three students who worked as teacher assistants in the 

English major of an Ecuadorian public university. These students have a minimum experience of 

two consecutive semesters being teacher assistants by the time this research starts. 

4.5 Research steps 

Phenomenological studies need to follow a process to ensure that research captures the 

essence that is the object of study. In general, phenomenology-related projects follow four steps: 

bracketing, intuiting, analysis, and description (Greening, 2019). By following these steps, the 

researcher does not only obtain an insight of the phenomenon, but also creates a narrative that is 

easy to understand for those interested in getting to know said event. In the case of this research, 

those steps are be translated into the following. 

Firstly, each subject was contacted individually to inform them about the project and 

asked for their participation; since there was a positive answer to the first call, the participants 

were given an informed consent letter to sign. For this stage, the participants were given a 

document with information about the study as well as a consent letter in which they state that 

they had been informed about the research project and what was expected from them as 

participants and that they agree to cooperate with the development of said project. 

After that, in-depth semi structured interviews were conducted with the students using a 

variation of the Three Interview Series. Schuman (1982) and Seidman (2006) agree that in order 

to properly narrate a phenomenon, the participants should go through a process called the Three 

Interview Series which consists of three in-depth interviews of at least an hour and a half each. 

The first interview focuses on the prior experiences that led the subject to the target 

phenomenon. As for the second session, it should aim for the participant to narrate how they 

lived said phenomenon. Finally, a last meeting which objective is to reflect on the experience 

should be conducted.  Due to the changing nature of the phenomenon that was explored, the 
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researchers decided to conduct four interviews since interviews two and three would be destined 

to explore the lived experiences of the students in two different semesters.  

To properly manage the data and ensure that the interview results are meaningful, coding 

was used after transcribing each session; the transcriptions were done after each interview had 

been finalized. Once they were condensed into themes, the systematized experiences were 

compared and analyzed until they showed the true essence of the phenomenon of being a teacher 

assistant at an Ecuadorian public university in an English teaching major. 

4.6 Data analysis 

         As it was mentioned previously in methodology, the chosen design for this study is 

interpretative phenomenology, which does its data analysis by following three steps: reading, 

reflecting and writing. Each stage plays a pivotal role on the unveiling of the phenomenon. As 

for this particular study, the data analysis will follow the aforementioned steps. 

In the first step, the researchers read all the transcripts from the interviews. This action 

allowed them to identify important words, phrases, and statements that lead to an initial and, in a 

further analysis, deeper understanding of the phenomenon. For this stage, coding was of chief 

importance. 

 As the researchers had experienced the process of teaching assistantship, deductive 

coding was used to analyze the data. Deductive coding can be defined as the process of creating 

themes, categories and codes based on research aims and existing literature (Flick, 2014). This 

process allowed the researchers to create the different codes categories and themes based on their 

previous experiences, the objectives of the study, and the literature review that was discussed 

previously. 

The next step was reflecting, which could be translated into putting the findings from the 

previous stage into context. In this stage, the researchers went back to the purpose of the study 

and the literature review. By using those elements, the codes acquired a contextualized and 

enriched meaning that provided the researchers with data that was compared and contrasted in 

order to facilitate the reflecting process.  
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Finally, all the reflections gathered from the latter step are converted into a narrative 

through the process of writing. In this last step, the researchers will write a vivid analysis of what 

was taken from the reflective stage. Through this narrative, the phenomenon acquires an 

interpretation, and implications can be taken out of it. These implications could be later be 

transformed into suggestions for those whom this research may be of interest, such as the 

pedagogical coordination of the university in which this study takes place. 

 

5. Results and Discussion 

The results presented in this section were obtained from twelve in-depth interviews 

conducted with 3 teaching assistants. The interviews focused specifically on gathering data about 

the participants' experiences during the various phases of their teaching assistantships. Deductive 

coding was utilized to analyze the interview data, as described in the methodology section. The 

findings have been organized thematically, with categories and codes identified to summarize the 

key aspects of each phase of the teaching assistantship phenomenon. 

Four main themes emerged from the data analysis: Previous Experiences, First Time 

Being a TA, Second Time Being a TA, and Reflection. The Previous Experiences theme covers 

participants' prior teaching and learning experiences that impacted their TA roles. The First Time 

Being a TA theme encompasses their initial appointments as teaching assistants and that critical 

first term. The Second Time Being a TA theme relates to their subsequent TA appointments and 

evolution as TAs. Finally, the Reflection theme captures their thoughts looking back on their 

overall TA experiences. 

Figure 2 

Participants’ Previous Experiences up to becoming a TA 
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According to Figure two, participants shared various viewpoints related to their previous 

experiences related to their past experiences before becoming a TA and the decisions of choosing 

the English Major: 

● Initial perceptions about teaching: This category summarizes the different initial 

thoughts and experiences that participants had with teaching, different extracurricular 

activities, the thoughts about teachers, and activities among other factors, shaped 

participant’s decision to enroll in the English teaching major of the university. 

● Initial Perceptions about English: This category is formed by the different thoughts 

participants had about English before enrolling in the major, especially on their school 

years. Aspects such as the perceived usefulness of the language, the familiarity of it, and 

the methodologies used were shared by the participants. 

● Career Exploration: Similar to the previous category, this category entails the different 

aspects that were considered by the participants for them to choose what to study. In this 

category aspects such as previous work experience and personality traits connect with 
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this category as it shaped the initial thoughts the participants had prior to their enrollment 

in the major. 

● Decision to enroll in university: This category consists about the factors that were taken 

into account by the participants in order to choose to study their major at the university. 

The environment that students interacted with played an important role in their decision. 

● Perceptions about university: This category entails the thoughts and feelings that students 

had throughout their journey through university. Ranging from feelings of easiness to 

feelings of stress, due to online learning students’ demonstrated that in overall they 

enjoyed their semesters. 

● Initial Perceptions about Teaching Assistantship: This category is conformed by 

students’ experiences and thoughts about teaching assistantship. 

In interview one, participants shared their different experiences that were part of their 

lives before being a TA. Most of the participants shared an eager passion for helping others since 

early times. This can be appreciated by participant’ one experience: 

…I felt like productive. […] I was like, okay, this is a good feeling, this is my inner self 

talking and saying, okay, you're doing good, you're doing good, you're being productive, 

you're doing this, and you're like, uh, not being… you're not being selfish, you are not 

selfish, you are like sharing what you know, you're not keeping that just for you, and, 

yeah, and they… and then, when I was able to see that they could like progress or be in 

an upper level of whatever they were like learning, it was like good good good, 

This passion to help others aligns with the readiness to accomplish extra activities as is 

stated by participant one:  

Whenever I had the chance, I would, I would like to sign up for a course, uh, about 

drawing, painting, or I would just do something related to… I mean, I wouldn't say 

languages, but I was all the time, you know, uh, practicing languages, and I really 

enjoyed sporty, sporty courses. So, for example, I was in a swimming class, I think since I 

was 12 up to my 15s, I would say. 
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These principal factors influenced the decision of the participants to enroll in the major. 

Moreover, the English teachers the participants had also take part into the decision of the 

students to enroll in the major, as they were role models for them, as stated by participant three: 

Yeah, this English teacher -luckily for me- I was able to have with this teacher, like, all 

three years of school. So, it was spectacular for me because, as I say, she was a very, 

very good teacher […] I think that was also, my teacher was like the reason why I wanted 

to be an English teacher. 

The different activities the participants carried out, along with a certain interest in the 

language that was fostered since young age, shape the participants’ decision in order to enroll in 

the major. Each of these experiences highlights an special importance that was not captured by 

previous studies as they did not focus on the previous experiences that participants had before 

enrolling to be teacher assistants. Nevertheless, it is important to mention that although there are 

not mentioned, these values and personality traits shared, especially the ones related to career 

exploration are implicitly demonstrated by the participants of the other studies. As stated by Shi 

(2010), the aid that TA provide to the class has been proved to be helpful when trying to increase 

interactions among students, which implies that at the core of the activities there’s still an 

underlying desire to help students with each one of the tasks carried out in the assistantship 

practice. 

 

Figure 3 

Participants’ First experience of Teaching Assistantship 
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According to figure 3, seven main categories emerged regarding the participants’ first 

experience of being a teaching assistant: 

● Motivation to enroll as a TA: This category refers to the different ways that students 

started as TAs. On the highlights of this category, some students expressed that they were 

invited by their teachers to become TAs, other students reported that guided by the 

previously explained eagerness to help others, they enrolled in this process. 

● Tasks: This category entails the different activities that students carried out. Activities 

such as grading, attending lessons, teaching, the creation of didactic materials and the 

constant tutoring are part of the activity carried out by students the first time as Teaching 

Assistants 

● Relationship with teacher: This category details the different interactions that participants 

had with their teacher. The familiarity with the teacher, the cordiality, respect, and the 

communication influenced these interactions. 
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● Relationship with students: This category explains the dynamic that participants had with 

the students. Being perceived as a teacher and being perceived as a friend were the 

interactions that stood out in this category. 

● Relationship with other TAs: This category is conformed with the interactions that the 

participants had with other TAs. Although they were minimum, participants expressed 

this helped them to share some tips and experiences with their peers. 

● Ending Process: This category refers to the activities that were carried out once the 

assistantship is finished. Experiences about the last days of assistantship, and the 

perception of the benefits received are part of this category. 

● Coordinación Pedagógica: This category summarizes the role that this department had 

on the process of Teaching Assistantship. 

In the second interview students shared their first experiences when they applied to be 

TAs. In this first experience, they way they got enrolled stood out as most of them were asked by 

teachers to become assistants, based on their performance and the relationship they had with 

their teachers. As stated as participant one: 

I was offered that position, I would say. I don't know if it's a position by three teachers. 

Um, they were really interested in, in me being a TA, and I had some conversations with 

them, and I ended up doing it with J. 

Although this experience was shared by two of the participants, other factors such as the 

interest in the subject, the willingness to learn more, and previous relationships that participants 

had with the teachers played a key role in their decision.  

On the activities they carried out, the participants highlighted tutoring as one of the 

activities they mostly carried out, was tutoring in which they acquired a pivotal role by helping 

students with questions with formal, pre-stablished sessions and also informal messages or 

questions that students sent to the assistants. Participant three shared: 

They could message me or call me, but, well, the most common thing was for them to 

message me to schedule one, one, a specific day so that I could give them, a specific day 
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so that they could have a type of tutoring in which They showed me the product they were 

making, I could give them some notes, tips that could be useful to them when doing their 

class. 

This type of interactions eventually led for TAs to be perceived as teachers but also as 

friends, stablishing a good relationship with their students. As shared by participant two:  

“I think I got good results because we established like a very respectful and friendly 

relationship. Um, I was helping them if they were confused with something… it was everything 

on classes”  

Also participant one shared their experiences about relationships with students: 

Um, so it was nice, and I still say hi to a lot of them, you know, whenever I meet them or 

they, they also recognize me. And, when I was, you know, a student, they also recognized 

me in, in, in the, in the halls. They're like oh my God, teacher, teacher X, teacher X, and 

I… for some reason, they never stopped calling me teacher, I don't know why, and 

anyway. So, it was pretty good because, uh, you know, even my teacher told me that I 

have no idea how you do it, and the other teachers were also like that, like I have no idea 

how the hell you do that, but they open up with you, like you, you can get to them with, 

without any, any effort, and they tell you things that might be good or might be bad about 

the teachers. 

Other activities that were also highlighted by students were, the grading and checking of 

instruments of evaluation, the creation of didactic materials such as infographics or slides, the 

participation of classes, along with teaching were some of the activities carried out by students. 

Among other interactions that participants had, the interaction with other TAs, and with 

teachers were shared by the participants. The participants shared that they didn’t spend much 

time sharing information with their peers, but the times they do they talked about their 

experiences and the ways they did things. Regarding teachers their interactions were respectful 

with certain ways of communication such as emails or WhatsApp messages. These interactions 

were focused on receiving and giving support through advice. Participant three detailed: 
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Well, the interactions with my teacher were very good. Like, as I can mention now, also, 

she was, not only my teacher in the previous semester, but she was also my so our 

communication was quite good […] If she needed something, she could ask me for it the 

moment we were in class; They were even classes that she had every day. So, she needed 

something, she told me, I wrote it down, and I did it. Eh, also, I mean, it was, as I say, 

very good, not only because we saw each other every day, and we could communicate, 

but also because she, she is a very open person, who knows how to listen to ideas. , who 

likes people to be involved in the work. 

Regarding Ending process, participants shared how they ended classes, saying goodbye 

to their students, and the last moments after  finishing the assistantship how the activities were 

validated, and if applicable, getting the hours counted as practicum. This validation was 

conducted by Coordinación Pedagógica, a department who is in charge of monitoring the whole 

process. Students detailed that other than the first meeting they had at the beginning of semester 

that socialized how the assistantship process worked, they received reminders of important dates 

in the process. Some students considered this first meeting a little bit lacking, as they still had 

some doubts about the process. As shared by participant one: 

And the thing with those, with that explanation, I think, I think it was kind of like a, like 

the song where got lost into translation because the, the meeting was in Spanish, and I 

sort of understood it in a way, but my teacher understood it in the same way, and, and 

apparently two more people understood it that way as well, but the rest understood it in a 

different way from than us. So, what happened was that they told us, yeah, they told us, 

they told us that by doing practicums, oh, sorry, by doing the TA process during the 

semester, you wouldn't have to comply with practicum hours the next time, right? And 

that was it, and we were okay with it because I said that's great […] So I did that, and I 

didn't, I didn't have, uh, to sign up for that, but they told me that I have to because I didn't 

have any hours of validate it, and I talked to my teacher, and she was mad as hell. 
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The different tasks and activities that students carried out during the teaching 

assistantship process are directly related to the context and subject the participant was helping 

with. Although this, the activities that were described by the participants are similar to the ones 

reported by Shi (2010), as both conducted tutoring sessions, helped students with the doubts and 

questions they had, fostering practice through activities and resources prepared by them, and 

grading and evaluating their performance during the class. Additionally, the different perceptions 

that participants had, are aligned with the viewpoints proposed by Riese & Kann (2020), being 

the perceived roles as teacher and as friend, the dominating aspects that teaching assistants 

detailed in their experiences. Each one of these activities, encompassed in a specific dimension, 

guided the different activities and interactions that participants had in their second experience. 

Figure 4 

Participants’ Second experience of Teaching Assistantship 
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According to figure 4 there are also 7 categories that emerged in this third round of 

interviews, although the topics expressed were the same, there are substantial differences in the 

specific experiences that assistants had in each category. 

● Motivation to enroll as a TA: The main reported difference between the first experience 

and the second that students expressed is that they were more interested in gaining more 

knowledge about the subject as the main reason for enrolling the second time. 

● Tasks: In the tasks category, there was a reduction of activities being grading, tutoring, 

and participation in classes the main activities discussed. 

● Relationship with teacher: Students perceived their relationship with their teachers a little 

bit rough, as some difficulties arose during the TA process. 

● Relationship with students: The participants expressed they were perceived as teacher, 

but that didn’t impede that students asked them for guidance. 

● Relationship with other TAs: The time and interactions were reduced during the second 

time. 

● Ending Process: Students shared the process they followed once their assistantship was 

finished. 

● Coordinación Pedagógica: Overall, students perceived the department accomplished the 

same role as before. 

The second time students carried the teaching assistantship process, they were guided on 

discovering and obtaining more information about the subject, as well as practicing and 

improving skill, as detailed by participant two: 

I wanted to be involved on everything that was related, uh, to academic writing because I 

was, I was like preparing myself for the international exams, for international academic 

exams, and I was in my last, not, I was in my last year in the university, and I really just 

wanted to strengthen my grade on skills. 

Since the participants were in higher semester, there was a considerable reduction in the 

time that was destined for conducting assistantship, leading to some restraints on the schedules 

of TA, exemplified with the experience of participant one: 
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So, the thing was that I was in eighth semester when, when, like when I was offered the 

job. Like I was, I was finishing seventh, oh, eight, sorry, 8th semester, and I knew for a 

fact that I was like, it wasn't sure, I wasn't sure if I was going to stay at that job, right? 

But they kind of like told me that I should stay, I should stay, I should stay, but they were 

uncertain about the future themselves, right? The administrators, so, what I knew from a 

fact, was something that my teacher like told me, like she was, she's very lovely, she said 

they know you're a student, they are hiring a student so they should give you the time for 

you to study, right? And, and when she, when she told me that, I was like oh my gosh, 

she's right, but because of this school, like it demands a lot of your time. 

As can be seen, due to the increasement of responsibilities and other activities, the 

relationships that were stablished on the participants’ first experiences changed drastically, 

especially the ones with teachers and students, participant one and two shared their experiences: 

I felt like she was a bit annoyed, so I, so, in a way, I just gave her this space to process 

that I didn't fulfill… I mean, I did fulfill the things, but I, I, I felt like I didn't, right? So, so 

I wanted to let her know that I was very ashamed of it, so that I wouldn't actually even 

ask for things, or, or something like that. So, I never did anything special. 

A second difference was the, the, the, the time that I had. If you had less time to do this 

thing, your experience is going to brief, you're not going to have like strong bonds with 

your students, but they're going to be, there's going to be still a good connection with 

them, and they're going to feel grateful with you. So do you. 

The reduction of time, can difficult the establishment of relationships, that otherwise 

would be achieved through continuous interaction with the class and the teachers. Also the lack 

of communication between the assistant and the teacher can hinder these processes, even if the 

time remains the same, or increases, participant three shares: 

I think one of the main differences was the communication with the teacher. As I 

mentioned, hey, I already had daily communication with my previous teacher due to the 

fact that not only was she my teacher from a later class, but she was also my teacher 
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during that semester, so the communication was much better because if she had any 

doubt, or I had some doubt, eh, it was most likely that we were going to see each other 

the next day, so we could solve any situation. Eh, with this teacher, as I mentioned, eh, it 

was not the same because we did not see each other, eh, other than to send each other a 

message on WhatsApp, or to give her some tests, eh, lessons, or, or material that she 

needed. 

 Regarding the last categories, specifically the ending process, and the relationship with 

other TAs there weren’t any major changes reported by the participants as these processes where 

almost the same as their first time, being slightly influenced by the dynamics of the relationships 

aforementioned. Other relationship that was influenced by the reduced time was the relationship 

between the TAs and students, as participant one states: 

In the first lessons, they were like, who is this? What are we doing? Are we supposed to 

do this? Why are we doing that? I'm just here for the attendance part, and that's it. And, 

when I talked to them, like in a more personal way, they were like oh, really? Wow, that's 

okay, so, so lovely, and I need regular classes, whatever. So, I'm guessing it was okay, I 

don't know. 

These feelings were present on the participants, which led them to believe this time, they 

were perceived as teachers, rather than friends, but that didn’t stop them to give them guidance in 

any doubts they may have. 

This second experience that participants had revealed some deeper insights onto other 

interactions the participants had, although these experiences are bounded to the specific context, 

the activities and perceptions that participants had, were almost the same as their first 

experiences, evidently evidenced by some major differences due to the reduction of time 

available that TAs had during their second time being a teaching assistant. These insights that 

provided valuable information about the process were not detailed in other studies, as they 

focused on a more-wholistic perspective of the process and their overall viewpoints. 
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 Figure 5 

Participants’ Reflections of the Teaching Assistantship Process 

 

 

According to figure 5, students gave insights on several aspects of their experience, 

leading to the following categories: 

● Decision on choosing subjects: This category consists of the aspects that were considered 

by students in order to choose the subject to be assistant of. Aspects such as interests, 

familiarity with teachers and subjects are key. 

● Memorable Experiences: This category gathered the values of the most important 

experiences of TAs. On the core, these experiences were unique, and gave a sense of 

proudness and a sense of that TAs are role models for students. 
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● Responsibilities: This category entails the characteristics a TA should have in order to be 

responsible in their tasks. Having good communication skills, an alignment with the 

values of the teacher, and a clear coordination are important elements in this category. 

● Coordinación Pedagógica: This category details the experiences that students had 

regarding this department, and how could it be improved. The first meeting, sharing 

previous experiences and the continuous tracking are the most important suggestions 

made by students. 

● New perceptions of TAs: This category entails the new appreciations that students 

acquired after being a TA. Participants shared that they discovered new activities that 

were behind the Teaching Assistantship process. 

● Benefits: This category details the different benefits that are currently bounded to the 

assistantship process, being experience the most important one for students. 

● Relationships: This category constitutes of the different values that students consider 

creating good relationships with teachers, students, and peers. Values such as rapport, 

empathy, and trust were identified by TAs as core values. 

● Modifications to the program: This category discusses the appreciation that participants 

had on how could the program improve. Along with the first socialization meeting, 

participants identified that the requirements for enrollment, and the benefits could be 

modified in order to meet students’ needs. 

● Weaknesses: This category consists of the perceived aspects that could be improved in 

the process. In this category, aspects such as the doubts with first-timers and other 

production and monitoring issues were highlighted as the weakest aspects of the program. 

● Strengths: This category entails the aspects that are considered by the participants to be 

the benefits of the process. The opportunity to gain more knowledge and experience was 

the most important aspect shared by the participants. 

In the last interview, the participants shared with us very useful reflections regarding their 

process. Starting with the decision on choosing the right subject participant one shared useful 

information about how to do it:  
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I would say the, the flow of a class. So, because I had several teachers, right? As in the 

whole uni process, or the whole, you know, like uni life, and, I'm guessing how they 

structure the class is a, is an important aspect […] Another factor would be the teacher. I 

think that's the most important one actually, um, because, I don't know about my 

classmates, but,I definitely have an opinion on how they would teach based on their 

personality. […] And, the third aspect would be the like my interest, I would say. 

Taking into account the factors previously mentioned the process of choosing a subject 

will be easier for students, making the more interested in collaborating and giving support as an 

assistant resulting in a rich experience that will give the TA a meaningful opportunity to become 

a role model for them, as stated by participant 2:  

I think they saw me as model, and that was super important for me because that allowed 

me also to, to be always doing my best because I could just, I had a, I had a, a model. I 

mean, it's like being the big sister, the older sister of the family which I am, so it was like 

that, it felt like that. 

All this impact can be guided with the adequate support of the monitoring institutions, in 

this case, Coordinación Pedagógica. By using the right support and help specially for beginners 

this process can benefit more students as participant 3 suggest: 

I think that if I had to suggest something to the Coordinación Pedagógica, it would be 

that, to go more in depth, in detail, into what it is to be a teaching assistant; and, and that 

in these meetings, a little more extensive information is given; and maybe, obviously, they 

draw the attention of more students because sometimes, maybe, as I say, you close 

yourself off because I don't know, maybe you're afraid or not, you don't want to leave that 

area. of comfort, but I think that the fact of presenting advantages or benefits to students 

of what being a teaching assistant can bring, I think it would be very useful, and then the 

process would also look much more, uh, more effective. 

All these suggestions can aid to enhance the assistantship process, and create an 

environment where students feel motivated to get involved in such activities. 
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 In the last round of interviews, the participants offered some key reflections about the 

journey and experiences they had during their assistantship process. On the main insights, the 

assistants shared the way that students perceived them, played an important role in the different 

interactions they carried out during the process. Being perceived as a friend as well as a teacher 

are some of the most outstanding roles the participants recognized during the different 

interactions they had with their students. This aligns with the experiences shared by Riese and 

Kann (2020), which along with the mentioned perceptions the participants also referred to be 

perceived as mentors, apprentices, tutors and graders. Although these specific perceptions are not 

directly recognized by the participants, they were present in the different phases they 

experienced during their teaching assistantship process, which were shared as the most 

memorable experiences the participants had in general. Activities such as checking evaluation 

instruments, grading homework and tests, the opportunity to learn more about the subject they 

are getting enrolled in, and the feeling that they are going to be role models, are some of the 

specific experiences shared by students aligned with the extra roles and perceptions previously 

mentioned.  

Additionally, the perceived usefulness of the programs is in accordance with the findings of 

Zaldívar et al. (2017) which highlighted the process can be a source for motivation, and also can 

provide additional knowledge, both for the applied subject and also the teaching process. Also 

the ability to put knowledge into practice, aspect that was shared by the participants was also 

shared by Uyaguari et al. (2022), which mentions that this knowledge benefits the participants in 

their professional life.  

6. Conclusion 

In addressing the different lived experiences of teaching assistants, the participants have 

provided with different viewpoints and reflections about their process of assistantship. From 

their first interactions with the language, their attitudes, their journey since they enrolled in the 

major, their perceptions about teaching, and the process of assistantship; to their reflections of 

their experiences, the meaning of the perceived roles, and suggestions for the betterment of the 

process;  each participant provided useful insights about their participation in the teaching 

assistantship program.  
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In regard to the holistic perspective related to the experiences that participants had, the 

analysis concludes that their experiences contained both positive and negative experiences. 

Aspects such as their need to help others, the communication with their teachers, the activities 

carried out, the organisms behind the control of the process and the benefits were some of the 

most important aspects that influenced participant’s perspectives of the process of being a 

teaching assistant, as they shaped each one of the decisions and different interactions that led 

participants to enroll in the teaching assistantship process, as well as the different phases, 

activities, and interactions that participants had in their journey. 

In light of the different views of the participants’ role in the assistantship process. It is 

concluded that participants perceived themselves as teachers and friends of their students, an 

apprentice of their teachers. Each one of these roles plays an important function in  the different 

actions and activities that participants carried out during their assistantship process. Moreover, 

the participants perceive the process of assistantship as an opportunity for them to grow, 

personally and professionally. These views affirm that the teaching assistantship process can be 

useful for students as it provides numerous ways to learn during the TA process. Further 

exploration with other actors such as teachers or Coordinación Pedagógica will provide a richer 

understanding, as well as provide a better contrast on these findings. 

 

 

7. Implications and Limitations 

The study showed the positive and negative experiences that involve being at teacher 

assistant at the university. If shown to the authorities in charge of the program, this study could 

help to improve the program, and take into account the needs of teacher assistants. Nevertheless, 

there were some factors that prevented this study from being as holistic as it wanted to. First of 

all, the number of participants that fitted into the established criteria was low. Also, the study 

only took into account the experiences of the teacher assistants, therefore, letting out the 

viewpoints of professors, administrators, and other people involved in this process. Finally, 

having only interviews as data collection tools makes it impossible to make the triangulation 

process. Therefore, it makes the data valuable but extremely subjective. 
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8. Recommendations 

Once the data was analyzed, this study showed the richness of the teacher assistant 

experience at this particular university. Nevertheless, as it was mentioned before, some 

constraints kept this study from having the holistic view that would be required to give a full 

report to Coordinación Pedagógica. To do so, the researchers suggest conducting a study with 

participants from different majors, including teacher assistants, professors, and members from 

the organism in charge. In addition, using more data collection tools to carry out triangulation, so 

that the data can be more objective. 
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10. Appendices 

10.1 Appendix 1: Validation Tools 

10.1.1 Validation Tool A 
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10.1.2 Validation Tool B 

 



57 
 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Carlos Julio Minga Carchi 
  
  Heidy Pamela Mogrovejo Alvarez 

 

 



58 
 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Carlos Julio Minga Carchi 
  
  Heidy Pamela Mogrovejo Alvarez 

 



59 
 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Carlos Julio Minga Carchi 
  
  Heidy Pamela Mogrovejo Alvarez 

10.2 Appendix 2: Interview Guide 
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10.3 Appendix 3: Consent Forms 

10.3.1 Participant 1 Consent 
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10.3.2 Participant 2 Consent 
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10.3.3 Participant 3 Consent 
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10.4 Appendix 4: Interview Transcripts 

10.4.1 Participant 1 Interview 1 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1jBBd8wvj1OLkQQmFbukN53Di_YVZ-

K0_/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1jBBd8wvj1OLkQQmFbukN53Di_YVZ-K0_/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1jBBd8wvj1OLkQQmFbukN53Di_YVZ-K0_/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.2 Participant 1 Interview 2 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1IFecrc0ndp3SS8QTtIkTvYmvKk_NjG6D/edit?usp=sharin

g&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1IFecrc0ndp3SS8QTtIkTvYmvKk_NjG6D/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1IFecrc0ndp3SS8QTtIkTvYmvKk_NjG6D/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.3 Participant 1 Interview 3 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1gVlblKbT3Nw1KsG6hntCTdLwakUa-

R63/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1gVlblKbT3Nw1KsG6hntCTdLwakUa-R63/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1gVlblKbT3Nw1KsG6hntCTdLwakUa-R63/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.4 Participant 1 Interview 4 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1gQMavq1XnB6-

K_5QlJQKE80DENvkE8Xq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd

=true  

https://docs.google.com/document/d/1gQMavq1XnB6-K_5QlJQKE80DENvkE8Xq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1gQMavq1XnB6-K_5QlJQKE80DENvkE8Xq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1gQMavq1XnB6-K_5QlJQKE80DENvkE8Xq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.5 Participant 2 Interview 1 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1MNq0U1TmGnfshAJJaZUHcONP4mxwyyuq/edit?usp=s

haring&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1MNq0U1TmGnfshAJJaZUHcONP4mxwyyuq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1MNq0U1TmGnfshAJJaZUHcONP4mxwyyuq/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.6 Participant 2 Interview 2 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1ip6YrjPs-

SoSk_FHc2gnma5cnIUK3Ugw/edit?usp=sharing&ouid=100542077224369070600&rtpof=true

&sd=true  

https://docs.google.com/document/d/1ip6YrjPs-SoSk_FHc2gnma5cnIUK3Ugw/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1ip6YrjPs-SoSk_FHc2gnma5cnIUK3Ugw/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1ip6YrjPs-SoSk_FHc2gnma5cnIUK3Ugw/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.7 Participant 2 Interview 3 

 

Link of the complete transcription:  

https://docs.google.com/document/d/1dW46Hy2qoZUR3UY3NUzu7u1D-

n7ArEaL/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1dW46Hy2qoZUR3UY3NUzu7u1D-n7ArEaL/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1dW46Hy2qoZUR3UY3NUzu7u1D-n7ArEaL/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.8 Participant 2 Interview 4 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1q1T2pOZ7zGDINntnTFhLJo98txnrU72o/edit?usp=sharin

g&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1q1T2pOZ7zGDINntnTFhLJo98txnrU72o/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1q1T2pOZ7zGDINntnTFhLJo98txnrU72o/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.9 Participant 3 Interview 1 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1EhZRxqO0t395Oq0Mm5pHN6AP23fysodQ/edit?usp=sha

ring&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1EhZRxqO0t395Oq0Mm5pHN6AP23fysodQ/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1EhZRxqO0t395Oq0Mm5pHN6AP23fysodQ/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.10 Participant 3 Interview 2 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1EqrvV9WymCeCQn7Hr_5T8ofDDNAwFFrO/edit?usp=s

haring&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1EqrvV9WymCeCQn7Hr_5T8ofDDNAwFFrO/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1EqrvV9WymCeCQn7Hr_5T8ofDDNAwFFrO/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.11 Participant 3 Interview 3 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1JMAB23tH2yYbtRHxXjNr543RdSyDjc9U/edit?usp=shari

ng&ouid=100542077224369070600&rtpof=true&sd=true  

https://docs.google.com/document/d/1JMAB23tH2yYbtRHxXjNr543RdSyDjc9U/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
https://docs.google.com/document/d/1JMAB23tH2yYbtRHxXjNr543RdSyDjc9U/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true
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10.4.12 Participant 3 Interview 4 

 

Link of the complete transcription: 

https://docs.google.com/document/d/1LRiXMA7_7hwccM-

oDPQe9_t3vKPu2A2A/edit?usp=sharing&ouid=100542077224369070600&rtpof=true&sd=true 



83 
 

__________________________________________________________________ 
 
Trabajo de Integración Curricular                                      Carlos Julio Minga Carchi 
  
  Heidy Pamela Mogrovejo Alvarez 

10.5 Appendix 5: Declaratoria de propiedad intelectual 
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10.6 Appendix 6: Certificación del tutor 

 

 

 

 

 

 

 

 

 

 

 

 

 



                     

 
CERTIFICACIÓN DEL TUTOR PARA 

TRABAJO DE INTEGRACIÓN CURRICULAR 

DIRECCIONES DE CARRERA DE GRADO PRESENCIALES 

 

1/1 
 

Carrera de: Pedagogía de los Idiomas Nacionales y Extranjeros 
  

Yo, Freddy Neptalí Jaramillo Ortiz, tutor del Trabajo de Integración 
Curricular de Carreras de Grado de Modalidad Presencial denominado “Being a 
teacher assistant at the university: experiences and insights” perteneciente a 
los estudiantes: Carlos Julio Minga Carchi con C.I. 0107413320 y Heidy Pamela 
Mogrovejo Alvarez con C.I. 0105184139, doy fe de haber guiado y aprobado el 
Trabajo de Integración Curricular. También informo que el trabajo fue revisado con 
la herramienta de prevención de plagio Turnitin donde reportó el 1 % de coincidencia 
en fuentes de internet, apegándose a la normativa académica vigente de la 
Universidad.  

 
Azogues, 04 de marzo 2024 
 
(ver observación en la parte inferior) 
Docente tutor/a 
Freddy Neptali Jaramillo Ortiz 
C.I: 0704352012 
 
 
Observación: 
 
El Docente Freddy Neptalí Jaramillo Ortiz, ya no se encuentra afiliado a la 
institución. Como Director de Carrera de PINE, firmo esta Carta de Certificación 
sobre la autenticidad de los documentos mencionados para confirmar que cumplen 
con los estándares académicos e institucionales necesarios. 
Si se requiriese más información o verificación al respecto, no dude en ponerse en 
contacto a través del correo electrónico mirdelio.monzon@unae.edu.ec. 
 
Atentamente, 
 
 
____________________________ 
Mirdelio Esteban Monzón Gómez 
Director de Carrera de PINE 
mirdelio.monzon@unae.edu.ec  
 

 

Firmado electrónicamente por:

MIRDELIO ESTEBAN 
MONZON GOMEZ
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